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Aims

Through our PSHE/RHE curriculum, we aim that our pupils will:
e Develop spiritually, morally, socially and culturally;

e Acknowledge and appreciate difference and diversity;
e Develop self-confidence and self-responsibility;

¢ Value themselves and others;

e Be, as much as possible, independent, responsible, and active members of the
school and the local community;

¢ Learn to make informed choices;

e Be participants in a positive, democratic society;

¢ Understand what constitutes a safe and healthy lifestyle;
e To experience, form and maintain positive relationships;
e Understand and manage their emotions;

e Use the correct vocabulary to describe themselves and their bodies and are
prepared for puberty;

e Have opportunities to consider issues which may affect their own lives and/or the
lives of others;

e Acquire a wide and varied range of developmentally appropriate knowledge
and skills that promote the three key themes of family, friendship, and safety.

Statutory requirements

As a primary academy we must provide relationships and health education to all
pupils as per section 34 of the Children and Social work act 2017.

PSHE is a fundamental core area addressed through all lessons however some
elements are taught in PSHE/Healthy Living discrete sessions.

In teaching RHE, we are required by our funding agreements to have regard to
guidance issued by the Secretary of State as outlined in Section 403 of the Education
Act 1996.

At Kingsbury Academy we teach PSHE/RHE as set out in this policy.



http://www.legislation.gov.uk/ukpga/2017/16/section/34/enacted
https://www.gov.uk/government/consultations/relationships-and-sex-education-and-health-education
http://www.legislation.gov.uk/ukpga/1996/56/contents
http://www.legislation.gov.uk/ukpga/1996/56/contents
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This policy was initially devised post consultation with parent/carers and wider
stakeholders. Any changes to statutory content related to RHE will be consulted with
all stakeholders.

Policy development

This policy has been developed in consultation with staff, parents, and stakeholders.
The consultation and policy development process involved the following steps:

a) Review - a member of staff pulled together all relevant information including
relevant national and local guidance.

b) Staff consultation - all school staff were given the opportunity to look at the policy
and make recommendations.

c) Parental/Stakeholder consultation - parents/stakeholders were invited to
feedback on the policy during the consultation period.

d) Ratification - once amendments were made, the policy was shared with the
Board of Trustees and ratified.

Definition

At Kingsbury Academy PSHE/RHE is about the emotional, social, and cultural
development of pupils, and involves learning about relationships, healthy lifestyles,
diversity, and personal identity. PSHSE/RHE involves a combination of sharing
information and exploring issues and values. It goes beyond the provision of
biological information; it focuses on attitudes and values, developing self-esteem
and the skills to manage relationships.

Curriculum

Our curriculum is set out as per Appendix 1, this will be adapted and delivered
through a developmentally appropriate offer with reference to the law.

We have developed the curriculum in consultation with stakeholders, taking into
account the age, development, needs and feelings of pupils. If pupils ask questions
outside the scope of this policy, teachers will respond in an appropriate manner, so
they are fully informed and do not seek answers online.
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6. Delivery of PSHE/RHE

6.1.  RHEis taught within the personal, social, health and economic (PSHE) education and
Healthy Living curriculum. This curriculum is evidence based and designed around
content derived from the PSHE Association

6.2. For more information about our PSHE/RHE curriculum, see our curriculum map in
Appendix 1.

6.3. Relationship’s education focuses on teaching the fundamental building blocks and
characteristics of positive relationships including:

e Families and people who care for me

Caring friendships

Respectful relationships

Online relationships

e Being safe
7. Roles and responsibilities
7.1  The board of trustees

e The board of trustees will approve the PSHE/RHE policy, ensure it is up to date,
have processes to assure its implementation and ensure the policy made
available to all stakeholders.

7.2 PSHE/RHE Lead

e Lead the review of the PSHE/RHE policy.
e Ensure PSHE is taught consistently across the school.

e To ensure that resources utilised are relevant and appropriate to the needs of the
pupils.

e Ensure that the staff have necessary skills, confidence, knowledge, and resources
in order to deliver effectively.

Develop and maintain an effective assessment and monitoring system.

7.3 Teachers are responsible for:

e Delivering RHE in a sensitive way
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Modelling positive attitudes to RHE

Monitoring progress against learning outcomes

Responding to the needs of individual pupils
¢ To communicate with parents when appropriate/necessary

Staff do not have the right to opt out of teaching PSHE/RHE. Staff who have concerns about
teaching RHE are encouraged to discuss this with the Subject Lead/ Headteacher.

7.4 Pupils

Pupils are expected to engage fully in RHE and, when discussing issues/participating in
activities related to PSHE/RHE, freat others with respect and sensitivity.

7.5 Working with Parents/Carers

We recognise that parents/carers are key partners in our delivery of a comprehensive
PSHE/RHE programme for our pupils at the school. The PSHE/RHE we deliver is designed to
support the important role of parents in this area.

8. Parents’ right to withdraw

Parents do not have the right to withdraw their children from relationships and health
education.

9. Training

Staff training on the delivery of PSHE/RHE is included in our continuing professional
development calendar.

The PSHE/RHE lead will also invite visitors from outside the school, such as school nurses or
health professionals, to provide support and training to staff teaching RHE.

10. Monitoring arrangements

The delivery of PSHE/RHE is monitored by Clair Nutft (PSHE Lead) through:
e Planning scrutiny
e Curriculum in Action Observations
e Learning Walks

e Moderation of pupil work




Page 7 of 16

Pupils’ development in PHSE/RHE is monitored by class teachers as part of our internal
assessment systems.

This policy will be reviewed by Clair Nutt (PHSE Lead) annually. At every review, the policy
will be approved by the board of trustees.

11. The use of external organisations and materials

11.1. We will make sure that an agency and any materials used are appropriate and in line
with our legal duties around political impartiality.

11.2. The school remains responsible for what is said to pupils. This includes making sure that
any speakers, tools, and resources used don't undermine the fundamental British
values of democracy, the rule of law, individual liberty, and mutual respect and
tolerance of those with different faiths and beliefs.

11.3. We will make appropriate checks and engage with external agencies to make sure
that their approach to teaching about RSE is balanced, and it and the resources they
intend to use.

11.4. Comply with The Teachers’ Standards, The Equality Act 2010, The Human Rights Act
1998, The Education Act 1996

11.5. Only work with external agencies where we have full confidence in the agency, its
approach and the resources it uses.

11.6. Make sure that any speakers and resources meet the infended outcome of the relevant
part of the curriculum.

11.7. Review any case study materials and look for feedback from other people the agency
has worked with Be clear on: What they're going to say and their position on the issues
to be discussed.

11.8. Ask to see in advance any materials that the agency may use.

11.9. Know the named individuals who will be there and follow our usual safeguarding
procedures for these people.

11.10. Conduct a basic online search and address anything that may be of concern to us,
or to parents and carers.

11.11. Check the agency'’s protocol for taking pictures or using any personal data they might
get from a session.

11.12. Remind teachers that they can say “no” or, in extreme cases, stop a session.

11.13. Make sure that the teacher is in the room during any sessions with external speakers.
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11.14. We won't, under any circumstances: Work with external agencies that take or promote

extreme political positions, use materials produced by such agencies, even if the
material itself is not extreme.

12. Equal opportunities

12.1. All of the pupils are given the opportunity to take part in the Relationships Education
or RSE programme regardless of their 'age, sex, race, disability, religion or belief,
genderreassignment, pregnancy or maternity, marriage or civil-partnership, or sexual
orientation (collectively known as the protected characteristics)'.

12.2 Every effort is made to ensure that self-esteem and respect are fostered in staff, pupils,
and their families.

13. Guidance used

e Statutory guidance: Relationships education, relationships and sex education
(RSE) and health education (Sept 2021), Equality Act 2010 and Keeping children
safe in education (September 2023).

e PSHE Association SEND
e NSPCC Speak Out Stay Safe
e NSPCC Pants

e Chailey Heritage Foundation: Sex Factor
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Appendix 1: PSHE/RHE Curriculum Overviews

DEVELOPMENTAL APPROACH TO PSHE/RHE

Cognitive ability

Age and stage of life
Matunty

Experience

Social Understanding

Interest and understanding

Persconal, Social, Health, and Economic Wellbeing are af the core of everything we do af Kingsbury Academy. It is now a statutory requirement in schools in
England to teach Relotionships Health Education and it is through our PSHE curmculum that this is delivered.

We recognise that our learners need fo learn about Relationships and that there are key stoge expectations for Health Education toe, but in line with the
guidance we have researched and tailored made our cumculum and it has been differentiated to cater for our learners:

Developmental Approach to PHSE/RHE

EYFS STAGE 1 STAGE 2
PSHE is referred to as F D E
personal, socigl and
emotional development.
This area of leaming is Leamers who are Leamers accepting Learmers who are Learmers who are

concerned with
wellbeing: pupils knowing
who they are. where they
fit in and feeling good
about themselves. It is also
about developing respect
for others. social
comrelgngg and a
positive dispasition to
leam

engaging in the learning

underpinning of leaming

accessing fundamental
elements of learning

Learmers who are
increasing their
understanding of learning

understanding and
beginning to applying
their leaming

Leamners who are
applying their learming in
different contexts

Aspire &
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KINGSBURY ACADEMY PSHE RHE Curriculum

self-Awareness self-Care, Support Relationships: Relationships: Healthy Lifestyles The Werld | live in
and Safety Managing Feelings Changing and
Growing
RHE
EYFS STAGE 1 STAGE 2

PSED:

Self-confidence, self-awareness & self-cars

PSED: Managing feelings and behavicur

PSED: Making relationships

Physical Development:

Health and self-care

Understanding the World:
-Pecople and communities
-The world

-Technology

Focus on focilitating and enabling
leamers communication needs in
order for them to develop their
understanding of independent skills
and emotional regulation.

Learners develop supportive
relationships with familiar odults and
peers. They are provided with
opportunifiss to be tought to self-
regulate and access schedules and
routines. Planned experiences have a
sequential  build up  towards
application to redl life and the wider
world.

PH3E Stage 1 Teaching Sequence
and Curriculum

Focus on eguipping leamers with
essential skills for life. Leamers will
develop the knowledge, skills and
attnbutes to protect and enhance
their wellbeing.

Within each of the six areas there are
sub-topics which are organised into
progressive  steps. The cumiculum
builds on the PSHE Associations
Guidance and links fo MNSPCC
programmes. Learners will develop an
understanding of how to stay safe and
healthy, build and maintain successful
relationships ond  become  active
citizens, responsibly participating in
society.

PHSE Stage 2 Teaching Sequence
and Curriculum

»
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STAGE 1 PSHE RHE
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Self-Awareness Self-Care, Support and Safety Relafionships: Manoging Relationships: Changing and Healthy Lifestyles The World 1 live in
Feelings Growing
Lobeling skills Ferzonal Sofety Understonding and expreszing Ferzonal Sofely (Relofionships Fersonal Skills Leiure ond Community
Preferences Peronal Body aworenes:s own sensory needs Educotion) Dressing engogement
Vaking choize: g ICT safedy Sensory preferences Peronal Body oworenes Grooming Using task cords fo prepone
Narming with symbok/ Requests for praferences Waching hands Shopping
wards fsigns Personal Safety Interacfion and relofionships Washing face Us=s @ shapping st

Understonding and expressing
own sEnsory necds

Senpory preferences

Requests for preferences

Lisbening ond understanding
Understanding of longuoge
Receptive undertanding in
conbext

L=aming fhrough ploy
Procfical sidlis

Explonatory movement
Reoching

Balance [gros mofor]
Acfions [gross motor)

KManipulofion of objects (fine
mectaor]
Grasping skils

Ovganizalion and independent

Folloning Schedule
ndicating finshed
Wordng independenily

Keeping safe in fhe community
Social Avwareness

REood safety and frovel
Troveling around school
Bus sofety

Rood sofety oworeness
Walking safety

Crossing roods cofehy
Using crossings

Findirg woary
Identifying people in fhe
comrmurity

Using public transport

Fersonal safety

Keeping safe orounds school
Keeping safz in a kitchen
Keeping seff-zafe

Keeping safe in the community
Social oworeness

Monoging emofions and
behoviour

Regulation with support
Reguests regulation
Seff-regulotion

Regulates emotion duting new
and

charging stuctions

Recowvers from dysregulofion on
their cuwn

Understanding and expressing
emotions

Showing a range of amctions
Noming a range of emotions
Identifies emofions

Comments on feelings
Recognising amctions

Ehares attention

Joint attention
nterocting with othess
Zocial
Commuricafion

Mofivofion ond engogement
Cooparation
Renforcement

Moking requesis
Communicafive intentions
Requesting using

syrmibalsf picturesisignsfwords
Using AALC sysiem

Using serfences
Communicafion funcliors
To answer o guesfion

To make a cormment

To anoser yas or no
Expressive communication in
confexdt

Undersfonding ond following rules
and expechalions
Follox inctructi

in o group

Using todetries
Grooming hair
Brushing teath

Keeping healthy
Eating

Crinking
Healihy choi
F o

Health needs

Personal Sofethy
Understanding cowe and effect

Where the areas link fo the Kingsbury Aspire Assessment sheet:

Commaunicofion and
inieraciion {LBerocy)

Frobbem sokingand
fhinkdng skdils (Nomaracy]

Emofional Regulaofion and
Relafonsnips

Boullines and engogement

Heolitry Living

independence and
commanity parficipalion

#Accasiing o café ffood
Manoging money

Problem solving skills

Bty Functional skils [afterticn]
Eorly sequencing

Rirythmic Movement
Sequencing

Using and Apphying

Tirrez: skills

Using Money

Ungertanding non-sfondord
meEgrure

Humber skills

Earty number skils
Undertanding numicon
Courting numbers
Recognizing wiitten numerals
Courting wisible iterms
Epafial paftams

Finger pattems

Temporal patierns
Transifions and change
Coping with changs
Following daily routines
Folouwing routines (tronsition)
Leizure and Community
engagement

Accesiing o caféffood
Accessing the parkc

Usas public foilat

Manoging money

Preferences for leisure
Independent kving
Cleaning and fidying
Fouwning and preporing drinks
Prepores breakfast cereal
Prepores sondwich

Uzes hicrowone

Waches dishas

Us=s focster

Makes hof drink

Orders o meal




Stage 2 PSHE Cumiculum (Inspire Pathway and those exceeding Stage 1)

Each of the six sections is subdivided into topic areas, os set out below. Flease note that there is overlap between the topic areas and sections,

for example, mental health and online sofety are explicitly covered in some topic areas but are abo integrated throughout all six sections whers

appropnate.

self-awareness self-Awareness Self-Awareness self-awareness Self-Awareness Self-awareness sel-awareness
Me, who | arm Upset/Angry Playing and working People who are special Getting on with others Things we are good Ve are ol different
together tous at
self-care, Support and | Self-care, Supportand | Self-care, Support and | Self-care, Ssupport and | Self-care, Support and | self-care, support and | self-care, support and
safety safety safety safety Safety safety safety
Families and pecpls “eeping safe Persanal, things that Trust Communicating on Fecrats and Jurprises Punlic and Private
wiho care for us pelong to ma and offiine

The world 1 five in
Peoplefgroups in the community

The world 1 five in
RUlEs in the community

The world 1 live in
Keeping safe in the community

The waorld 1 five in

Moneay

The waorld | ive in
Taking care of the environmeant

Relotionships: Managing feelings
Exprassing simgple feslings

Relationships: Mmanaging feelings
Understanding feelings

Relationships: Managing feelings
Communicating feelings

Relationships: Changing and growing
Changes over fime

Eelafionships: Changing and growing
Different types of relationship

Relafionships: Changing and growing
My body

Healthy Lifestyles

Healthy Lifestyles

Healthy Lifestyles

Healthy Lifestyles

Haalthy Eating Taking care of my body n pain First Aid
Progression Level
F D E
Foundation Development Enhancement
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15. Appendix 2:

These are the expectations set by the Department for Education for what all pupils should know by the end of Primary School:

Families and people who care for me

That families are important for children growing up because they can give love, security, and stability

The characteristics of healthy family life, commitment to each other, including in times of difficulty, protection and care for
children and other family members, the importance of spending time together and sharing each other’s lives

That other people’s families, either in school or in the wider world, sometimes look different from their family, but that they
should respect those differences and know that other children’s families are also characterised by love and care.

That stable, caring relationships, which may be of different types, are at the heart of happy families, and are important for
children’s security as they grow up.

That marriage represents a formal and legally recognised commitment of two people to each other which is infended to be
lifelong.

How to recognise if family relationships are making them feel unhappy or unsafe, and how to seek help or advice from others
if needed

Caring friendships

How important friendships are in making us feel happy and secure, and how people choose and make friends.

The characteristics of friendships, including mutual respect, honesty, trust and trustworthiness, loyalty, kindness, generosity,
sharing interests and experiences, and support with problems and difficulties

That healthy friendships are positive and welcoming towards others, and do not make others feel lonely or excluded.
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That most friendships have ups and downs, and that these can often be worked through so that the friendship is repaired or
even strengthened, and that resorting to violence is never right.

How to recognise who to trust and who not to trust, how to judge when a friendship is making them feel unhappy or
uncomfortable, managing conflict, how to manage these situations and how to seek help or advice from others if needed

Respectful relationships

The importance of respecting others, even when they are very different from them (for example, physically, in character,
personality or backgrounds), or make different choices or have different preferences or beliefs

Practical steps they can take in a range of different contexts to improve or support respectful relationships.
The conventions of courtesy and manners
The importance of self-respect and how this links to their own happiness

That in school and in wider society they can expect to be treated with respect by others, and that in turn they should show due
respect to others, including those in positions of authority.

About different types of bullying (including cyber-bullying), the impact of bullying, responsibilities of bystanders (primarily
reporting bullying to an adult) and how to get help.

What a stereotype is, and how stereotypes can be unfair, negative, or destructive

The importance of permission-seeking and giving in relationships with friends, peers, and adults

Online relationships

That people sometimes behave differently online, including by pretending to be someone they are not

That the same principles apply to online relationships as to face-to-face relationships, including the importance of respect for
others online (even when we are anonymous)
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The rules and principles for keeping safe online, how to recognise risks, harmful content, and contact, and how to report them.

How to critically consider their online friendships and sources of information, including awareness of the risks associated with
people they have never met.

How information and data is shared and used online

Being safe

What sorts of boundaries are appropriate in friendships with peers and others (including in a digital context)

About the concept of privacy and the implications of it for both children and adults (including that it's not always right to keep
secrefts if they relate to being safe)

That each person’s body belongs to them, and the differences between appropriate and inappropriate/unsafe physical and
other contact

How to respond safely and appropriately to adults they may encounter (in all contexts, including online) who they don’t know.
How to recognise and report feelings of being unsafe or feeling bad about any adult

How to ask for advice or help for themselves or others, and to keep trying until they're heard

How to report concerns or abuse, and the vocabulary and confidence they need to do so

Where to get advice (e.g. family, school, other sources)

Changes

Description Date Page Section

Policy development 4 3




‘School’ removed 28.06.22 3 2.1
from sentence

Contents re- 28.06.22 2 Throughout
numbered (Format)

Statutory 23.06.22 3 2.2
Requirements

Delivery of RSE 23.06.22 5 6

RSE changed to RHE | 02/07/23 Throughout Throughout
Appendix updated 02/07/23 12 13
with new curriculum

overviews

Equal Opportunities 20/09/23 8 12
added

Guidance used 20/09/23 7 16
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